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The Continuous School Improvement Plan planning guide is designed to offer step-by-step guidance on the 

essential components that make up the CSIP process from the initial pre-work to the completion and 

monitoring of action steps. The sections contained within, provide the user with a comprehensive process 

that when followed, ensures a well-organized and coherently planned document that will drive school 

performance and student achievement.  This planning guide should be used to guide you, your administrative 

team, and your School Leadership Team in the development and implementation of the Continuous School 

Improvement Plan (CSIP).  The purpose is to develop strategic goals and action plans based on targeted 

areas identified by longitudinal data analysis, Comprehensive Needs Assessment (CNA) Protocol, and an in-

depth Root Cause Analysis (RCA). 

 

The School Leadership Team, led by the principal, should complete this planning guide. This planning guide 

reflects cross-divisional collaboration and agreement to school improvement conditions and strategies to 

ensure consistent support between/from the various District Leadership Departments. While Assistant 

Superintendents (Leadership) are working in conjunction with various departments, your Assistant 

Superintendent is the best resource to help you complete this form. 

  

It is essential for your work to align with the Board of Education’s Core Beliefs, District Priority Student 

Outcomes, Strategic Actions, and Henry’s Plan of Action.  

 

Core Beliefs: 

● Core Belief 1 

We believe each student can learn at or above grade level and will have an equal opportunity to do 

so. 

● Core Belief 2 

We believe family and community involvement is critical to student success. 

● Core Belief 3 

We believe all learning environments should be supportive, safe, and secure. 

● Core Belief 4 

We believe effective teachers and leaders produce excellent results. 

 

Priority Student Outcomes: 

● HCS will advance opportunities, access, and outcomes for every student group in literacy proficiency 

at every grade. 

● HCS will advance opportunities, access, and outcomes for every student group in readiness to learn 

at every level. 

● HCS will advance opportunities, access, and outcomes for every student group in college, career, 

and life ready skills post-graduation. 

 

Strategic Actions: 

● Advance PreK-12 learning opportunities and experiences for all students. 
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● Advance effective school leadership and classroom instruction. 

● Advance connectivity to value and engage all students, employees, families, and partners in our 

growing community. 

● Advance student and employee health, wellness, and support structures. 

● Advance a high performing operational culture. 

 

Timeline 

The following due dates/on-before dates are provided to allow a reasonable amount of time to complete the 

various components of the planning guide.  If you have extenuating circumstances, please consult with your 

respective Assistant Superintendent for flexibility options.   Upon final approval, please ensure that you 

share the final plan with your various stakeholder groups (e.g., School Council, community at large, parents, 

etc.).     

 

● Comprehensive Needs Assessment Staff Survey – Complete by May 1 

● CSIP Planning Guide Parts 1-4 (data collection, data analysis, narratives, goals) – Complete by June 

1 

● CSIP Planning Guide Parts 5-7 (problem of practice, desired outcome, root cause analysis, action 

plan) - Due June 25 – Assistant Superintendent will provide ongoing feedback as edits are made and 

submitted 
● Title I Schools Only: CSIP Planning Guide Part 8 and Title 1 Preliminary Budget Draft #1- Due 

June 25 – Assistant Superintendent will provide ongoing feedback as edits are made and submitted 

● Final Draft of CSIP Planning Guide, 90-Day Action Plan, and Title I Approval - Due July 15. 

● CSIP Share Out- During pre-planning week schools are expected to have CSIPs finalized and 

shared with school staff to contextualize the focus of your school’s work for the upcoming year. 

 

PART 1:  Comprehensive Needs Assessment  

● Gather input from your staff by asking all certified employees to complete the Comprehensive 

Needs Assessment Survey (link provided via email).  This task must be completed by May 1, 2021. 
 

PART 2:  Data Collection 

● Gather all data before your Leadership Team meeting.   

● You may want to divide your Leadership Team into groups and ask each group to analyze their 

assigned data.  Groups can report their findings to the entire Leadership Team for feedback. 

● GUIDING QUESTIONS:  

a. What data do we need to analyze in order to identify schoolwide trends and patterns? 

b. Is there any additional (leading, real-time) data that should be considered when identifying 

schoolwide overarching needs? 

c. What trends and patterns are observed for all students and each sub-group?  Be specific. 

d. Are these data points trending in a positive or negative direction over time? 
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Student Achievement Data:   

o 2021 Georgia Milestones proficiency levels 

o 2021 Georgia Milestones subgroup performance 

o 2019 CCRPI scores (content mastery, progress, readiness, closing gaps) 

o 2021 MAP scores (fall, winter, spring) 

o Lexile performance – MAP (students reading on grade level), Winter Fountas & Pinnell 

o Pass/fail rates 

o District CFA and semester exam results 

o Intervention data  

o Equity data (opportunities, access, outcomes for advanced coursework) 

 

 

Demographic Data: 

o Enrollment 

o Race/Ethnicity 

o Gender 

o Gifted 

o Remedial/EIP 

o ESE 

o EL 

o 504 

o SST 

o Mobility rates 

o Free/Reduced lunch 

o Homeless 

 

School Climate Data Collected: 

o Star Climate rating 

o Star Climate indicator ratings 

o School-based climate survey results 

o Georgia Health Survey Results (student, personnel, parent) 

o Student attendance data 

o Teacher attendance data 

o Discipline data 

o PBIS data 

o Staff retention 

 

 

 

PART 3:  Analyze Your Data to Define Your Current State  

● Use your data analysis from Part 1 and Part 2 to complete this section. 
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● The CNA is a deep examination of data (looking back) in order to identify needs and determine 

action steps (looking forward).  

● In this section, your team is looking back at data, not describing what the school should or will do 

next.  

● This section should only reflect the team’s deep analysis of data and should describe the trends and 

patterns that emerged from the deep analysis of data. 

● You may decide to create groups within your Leadership Team to analyze specific data and 

complete the applicable narrative(s).  Once completed, each group can present their findings to the 

entire Leadership Team for feedback. 

 

 
Coherent Instructional System (Includes planning for quality instruction, delivering quality instruction, 

monitoring student progress, and refining the instructional system): Summarize the coherent instructional 

system trends and patterns observed by the team while completing this section of the report. What are the important 

trends and patterns that will support the identification of student, teacher, and leader needs?   

Strengths:  Elements related to a Coherent Instructional System receiving the highest performance rating 

include (highest rated area in bold): 

● Uses systematic, collaborative planning processes so that teachers share an understanding of 

expectations for standards, curriculum, assessment, and instruction – (75.5% Exemplary) 

● Uses appropriate, current technology to enhance learning (83% Exemplary) 
● Provides a supportive and well-managed environment conducive to learning – (69.8% Exemplary) 

● Aligns assessment with the required curriculum standards – (73.6% Exemplary) 

Note:  All four elements outlined above were 100% Exemplary or Operational.   

Opportunities for Growth:  Elements related to a Coherent Instructional System receiving a performance 

rating indicative of a potential area for growth include (lowest rated area in bold): 

● Differentiates instruction to meet specific learning needs of students – (47.2.% Exemplary, 52.8% 

Operational) 

● Uses research based instructional practices that positively impact student learning- (56.6% 

Exemplary, 41.5% Operational, 1.9% Emerging) 

● Provides feedback to students on their performance on the standards or learning targets- (56.6% 

Exemplary, 41.5% Operational, 1.9% Emerging) 

● Establishes a learning environment that empowers students to actively monitor their own 

progress (47.2% Exemplary, 45.3% Operational, 7.5% Emerging) 

Implications for our work as it relates to students, teachers, and/or leader needs: 

The perception data, overall, suggest a need for students, teachers, and leaders to develop a process by 

which students take ownership of their own learning by actively monitoring their own growth and 

progress. The data provides evidence that collaborative planning efforts are effective and TRE should 

continue the fidelity of implementation with admin and IPLL support and facilitation.  Teachers have also 
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grown significantly in the area of instructional technology as a result of Hybrid instruction, and will need 

to determine how best to implement instructional technology as a result of Hybrid instruction going away.           

 

 
Effective Leadership System (Includes creating and maintaining a school climate and culture conducive to 

learning, cultivating and distributing leadership, ensuring high quality instruction in all classrooms, 

managing the school and its resources, and driving improvement efforts): Summarize the effective leadership 

system trends and patterns observed by the team while completing this section of the report. What are the important 

trends and patterns that will support the identification of student, teacher, and leader needs?  

Strengths:   Elements related to an Effective Leadership System receiving the highest performance rating 

include (highest rated area in bold): 

 

● Builds and sustains relationships to foster the success of students and staff- (88.7% 

Exemplary, 9.4% Operational) 

● Initiates and manages change to improve staff performance and student learning- (84.9% 

Exemplary, 15.1% Operational) 

● Uses a data-driven and consensus-oriented process to develop and implement a school 

improvement plan that is focused on student performance- (86.8% Exemplary, 13.2% Operational) 

● Monitors implementation of the school improvement plan and makes adjustments as needed- 

(84.9% Exemplary, 15.1% Operational) 

● Uses protocols to maintain the school campus and equipment providing a safe, clean, and inviting 

learning environment- (84.9% Exemplary, 15.1% Operational) 
 

Opportunities for Growth: Elements related to an Effective Leadership System receiving a performance 

rating indicative of a potential area for growth include (lowest rated area in bold): 

 

● Uses processes to systematically analyze data to improve student achievement- (71.7% 

Exemplary, 26.4% Operational, 1.9% Emerging) 

● Monitors the use of available resources to support continuous improvement- (75.5% Exemplary, 

24.5% Operational) 
  

Implications for our work as it relates to students, teachers, and/or leader needs:  

The Effective Leadership strand was an overall strength on this perception survey, but there is always room for 

growth, innovation, and challenging the status quo.  As such,  the implications for our work should be dedicated to 

areas of monitoring the use of available resources to support continuous improvement and continuing to refine our 

processes for analyzing data to improve student achievement.      

 

 

Professional Capacity System (Includes attracting, developing, and retaining staff and ensuring staff 

collaboration): Summarize the professional capacity system trends and patterns observed by the team while 

completing this section of the report. What are the important trends and patterns that will support the identification 

of student, teacher, and leader needs?  
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Strengths: Elements related to a Professional Capacity System receiving the highest performance rating 

include (highest rated area in bold): 

 

● Establishes a culture of collaboration among administrators and staff to enhance individual 

and collective performance- (71.7% Exemplary, 28.3% Operational) 

● Builds leadership capacity through shared decision-making and problem-solving- (67.9% 

Exemplary, 30.2% Operational, 1.9% Emerging) 
 

Opportunities for Growth:  Elements related to a Professional Capacity System receiving a performance 

rating indicative of a potential area for growth include (lowest rated area in bold): 

 

● Uses multiple professional learning designs to support the various learning needs of the staff- 

(58.5% Exemplary, 37.7% Operational, 1.9% Emerging) 
 

Implications for our work as it relates to students, teachers, and/or leader needs:  

Teacher perception suggests TRE has developed a strong culture of collaboration among administrators, IPLL, SSF, 

and staff in ways that grow teachers, individually and collectively as a grade level or department.  Shared decision 

making and problem solving is also a strength and often this decision making occurs within and among the 3 

leadership teams created at TRE (Operational, Instructional, and Culture/Climate Teams).  In an effort to 

continuously grow and strengthen our teachers, we recognize that we could be more innovative in using multiple 

professional learning designs to support the various learning needs of our staff.     

 

 
Family and Community Engagement System (Includes welcoming all families and the community, 

communicating effectively with families and the community, supporting student success, and empowering 

families. It also includes sharing leadership and collaborating with families and the community): Summarize 

the family and community engagement system trends and patterns observed by the team while completing this 

section of the report. What are the important trends and patterns that will support the identification of student, 

teacher, and leader needs?  

Strengths: Elements related to a Family and Community Engagement System receiving the highest 

performance rating include (highest rated area in bold):  
 

● Establishes structures that promote clear and open communication between the school and 

stakeholders- (92.5% Exemplary, 7.5% Operational) 

● Creates an environment that welcomes, encourages, and connects family and community members 

to the school- (90.6% Exemplary, 9.4% Operational) 
 

Opportunities for Growth: Elements related to a Family and Community Engagement System receiving a 

performance rating indicative of a potential area for growth include (lowest rated area in bold): 

 

● Develops the capacity of families to use support strategies at home that will enhance 

academic achievement- (64.2% Exemplary, 32.1% Operational, 3.7% Emerging) 

● Connects families with agencies and resources in the community to meet the needs of students- 

(69.8% Exemplary, 30.2% Operational) 
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Implications for our work as it relates to students, teachers, and/or leader needs:  

TRE prides itself on creating and sustaining a welcoming environment whereby families feel supported, involved, 

and connected, even during the pandemic and opening and closing of schools.  In fact, we have improved our efforts 

to connect with families and provide ongoing, clear, and open communication particularly during these challenging 

times.  Despite these efforts, we also know that we could continue finding ways to connect families with outside 

agencies and resources within the community to meet the needs of students.  With the help of our Social Worker, 

Counselors, and Student Services Department, we could compile a list of agencies and resources available and make 

this information transparent on our webpage and social media outlets.  We could also host parent workshops and 

equip our stakeholders with strategies, resources, and networks.  Our leadership team is also discussing ways we can 

enhance our Curriculum Nights to make it more content rich with takeaways, artifacts, resources, and enduring 

understandings related to HTLS and Progressions.   

 

 
Supportive Learning Environment System (Includes maintaining order and safety, developing and 

monitoring a tiered system of supports, and ensuring a student learning community): Summarize the 

supportive learning environment system trends and patterns observed by the team while completing this section of 

the report. What are the important trends and patterns that will support the identification of student, teacher, and 

leader needs?  

Strengths: Elements related to a Supportive Learning Environment System receiving the highest 

performance rating include (highest rated area in bold):  
 

● Provides a supportive and well-managed environment conducive to learning- (81.1% Exemplary, 

18.9% Operational) 

● Develops, communicates, and implements rules, practices, and procedures to maintain a safe, 

orderly learning environment-  (88.7% Exemplary, 11.3% Operational) 

● Recognizes and celebrates achievements and accomplishments of students and staff- (84.9% 

Exemplary, 15.1% Operational)  
 

Opportunities for Growth: Elements related to a Supportive Learning Environment System receiving a 

performance rating indicative of a potential area for growth include (lowest rated area in bold): 

 

● Establishes a learning environment that empowers students to actively monitor their own 

progress-  (50.9% Exemplary, 45.3% Operational, 3.8% Emerging)  
● Establishes a culture that supports the college and career readiness of students-  (69.8% 

Exemplary, 26.4% Operational, 3.8% Emerging) 
 

Implications for our work as it relates to students, teachers, and/or leader needs:  

Teacher perception data suggest TRE has created and implemented practices and procedures that ensure a safe and 

orderly learning environment is maintained continually.  The school also prides itself on consistently recognizing 

and celebrating the achievements and accomplishments of students and staff.  Implications for future work involve 

establishing a learning environment that empowers students to actively monitor their own progress.  It would 

behoove the instructional leadership team to conduct some research in this area and find ways to involve students in 

the data driven process.  Students at TRE could also benefit from additional college and career opportunities, which 

would result in collaborative planning among our school counselors and community.   
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Summarize the student achievement trends and patterns. What are the important trends and patterns that 

will support the identification of student, teacher, and leader needs? 

Click here to access the data report.  

 

Early Literacy Model: Grades K-2  

 
 

Fountas and Pinnell: Grades K-5 

 
 

MAP (Reading): Grades 1-5 

 
 

Click here to access the data report for Milestones.  

2021 Georgia Milestones (Reading)  

85% Participation Rate 

Grade Level  Below Grade Level  On or Above Grade Level  

Grade 3  30/104 = 29%  73/103 = 71% 

Grade 4 30/117 = 26% 87/117 = 74% 

Grade 5 29/118 = 25% 89/118 = 75% 

 

https://docs.google.com/spreadsheets/d/1BIIUw9643lnzpT4pC-2P0NAgFKamy0s1j3Pcvy-Hp-E/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1exUqerXL4l3eS7MWWFWzl6VdsxRoNZ_Cbdugi7Tkjf8/edit?usp=sharing
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2021 Georgia Milestones (ELA)  

85% Participation Rate 

Grade Level  Level 1 *Level 2 or Higher Level 3 or Higher 

Grade 3 28/103= 27% 76/104= 73% 44/104= 42% 

Grade 4 22/117= 18% 95/117= 81% 53/117= 45% 

Grade 5 20/118=17% 98/118= 83% 60/118= 51% 

Grades 3-5 70/339= 21% 269/339= 79% 157/339= 46% 

 

2021 Georgia Milestones (Math)  

85% Participation Rate 

Grade Level  Level 1 *Level 2 or Higher Level 3 or Higher 

Grade 3 12/104= 12% 92/104=88% 49/104=47% 

Grade 4 11/117= 9% 106/117= 91% 50/117= 43% 

Grade 5 23/119= 19% 96/119= 81% 51/119= 43% 

Grades 3-5 46/340= 13.5% 294/340= 86.5% 150/340= 44% 

 

2021 Georgia Milestones (Science)  

85% Participation Rate 

Grade Level  Level 1 *Level 2 or Higher Level 3 or Higher 

Grade 5 29/119= 24% 90/119= 76% 57/119= 48% 

 

Comparison Data Between 2019 and 2021 Math Milestones 

Grade 2019  

Score of 2+ 

2021 

Score of 2+ 

% Change  2019 

Score of 3+ 

2021 

Score of 3+ 

% Change  

3 95 88 -7 69 47 -22 

4 92 91 -1 60 43 -17 

5 90 81 -9 51 43 -8 
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Comparison Data Between 2019 and 2021 ELA Milestones 

Grade 2019  

Score of 2+ 

2021 

Score of 2+ 

% Change  2019 

Score of 3+ 

2021 

Score of 3+ 

% Change  

3 82 73 -9 47 42 -5 

4 86 81 -5 46 45 -1 

5 88 83 -5 55 51 -4 

 

 

2021 MAP Student Growth Data: Reading 

1st: Met: No; Projected: 6.3; Observed: 4 

2nd: Met: Yes; Projected 4.8; Observed: 5 

3rd: Met: No; Projected: 3.4; Observed: 3 

4th: Met: No; Projected: 2.5; Observed: 2 

5th: Met: Yes; Projected: 2; Observed: 2 

 

 

MAP Student Growth Data: Math 

1st: Met: No; Projected: 6.5; Observed: 6 

2nd: Met: No; Projected: 5.5; Observed: 4 

3rd: Met: Yes; Projected: 5; Observed: 5 

4th: Met: Yes; Projected: 4.5; Observed: 5 

5th: Met: Yes; Projected: 4.1; Observed: 7 

 

Pass/Fail:  A total of 11 students have been retained for the 21-22 SY.   

 

2019 CCRPI Score: 85.4 (Content Mastery: 79.2; Progress: 93.8; Closing Gaps: 79.6; Readiness: 84.1) 

Our Hispanic population did not make progress and did not meet target in ELA and Math while our ED population 

did not make progress and did not meet target in ELA and Science.   

 

Summary of Equity Data:   

-Hispanic population slightly over represented (by 5%) in ESE and accurately represented in gifted programming 

relevant to overall enrollment. 

-Black population slightly under-represented in ESE (by 3%)  and gifted programming (by 10%).  

-Asian population accurately represented in both ESE and gifted programming relevant to overall enrollment.  

-White population slightly over represented in gifted programming (by 10%) and accurately represented in ESE 

population relevant to overall enrollment.    

 

Important trends, patterns, and implications for our work for FY22:   
We are starting to see the positive impact of our Early Literacy Model with regard to our K-2 readers.  However, 
when analyzing data for both ELA and Math GA Milestones for the 2020-2021 school year and comparing results to 
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the 2019 school year, we know there are gaps to be filled.  Math had the greatest decline when comparing FY21 
results to FY19.  This creates a sense of urgency for our work in the area of mathematics for FY22.  We also need to 
focus our attention on our Hispanic and ED subgroups to ensure we are meeting their needs with appropriate 
strategies, resources, and interventions.  Further,  

 

 
Summarize the demographic trends and patterns. What are the important trends and patterns that will 

support the identification of student, teacher, and leader needs?  

 

 

Gender 

Female  408 53% 

Male  352 47% 

Total  760 100% 

Ethnicity/Race  

Hispanic  78 10% 

AI 1 .13% 

Asian  24 3% 

AA 344 45% 

Native Hawaiian  1 .13% 

Caucasian  256 33.7% 

Two or More Races  56 7.4% 

Special Populations/Subgroups 

ESE 79 10.4% 

Gifted  136 17.8% 

EIP 124 17% 

SST 131 17% 

EL 21 2.8% 
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504 22 2. 9% 

MV (Homeless) 4 .5% 

Free and Reduced  171 22% 

 

Important trends, patterns, and implications for our work for FY22:   
Our gifted population has decreased, which is a direct result of the challenges we faced with on site gifted testing 
during the 20-21 SY.  Our first grade numbers, in particular, have dropped significantly.  As soon as all students are 
back on campus, we will need to conduct a talent search to ensure all students have been identified for gifted 
services with fidelity, and that no student was overlooked due to being a remote learner.  We also recognize that 
our Free and Reduced Lunch percentages are only an estimation because everyone in the District received a free  
lunch.  As such, parents did not have the sense of urgency to complete the Free and Reduced Lunch paperwork.  
We typically range from about 30%-33%  for F&R Lunch percentages. 
 
Enrollment is continuing to increase each year.  Our school is becoming more diverse each school year as our 
Hispanic, African American, Asian, and Two or More Race populations are steadily increasing, while our Caucacian 
population decreased by about 7% (38 students).  As a result of becoming more diverse, teachers could benefit 
from ongoing professional development that targets researched based instructional strategies specially designed 
for minority groups.  The Culture and Climate Team should also continue their work in the areas of equity, 
opportunity, access, and outcomes.                

 
Summarize school climate trends and patterns.  What are the important trends and patterns that will 

support the identification of student, teacher, and leader needs? 

We will take a look at our 3 year trend data from 2017-2019 since we do not have CCRPI data for 2020 and 2021.  
As a result of lagging data, the Culture and Climate Leadership Team and Care Team will need to analyze current 
data each month throughout the 21-22 SY.       
   

Star Climate Ratings  

2019 94.6 4 Stars (only 1.8 points from 5 stars) 

2018 94.7 4 Stars (only 1.7 stars from 5 stars)  

2017 91.5 3 Stars  

 
 

Georgia Health Survey Results-2019 

Student  75.75 

Teacher/Staff/Administrator  92.30  
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Parent  90.20  

Overall  86.08 

Attendance (Data Source: 2019 CCRPI) 

Student  93.63 

Personnel 96.83 

Admin  98.44 

Staff  98.28 

Overall  96.79 

 
Discipline Data: 99.24 (Zero students received OSS for the 20-21 SY, and only 4 students received office isolation).   
PBIS Data:  TRE became a PBIS school (planning phase) as of January, 2020, but then COVID caused the schools to 
go remote beginning in March, 2020.  As such, we are seeking to start the process over since we have a new team 
comprised of 2 new APs and a new school counselor.   
Staff Retention Data: 88% of certified employees will return for FY22.  (Out of 57 certified employees, 2 teachers 
have transferred to Impact Academy for the 21-22 SY, 1 AP has retired, and 4 teachers resigned due to relocation).  
If you remove the anomalies of retirement and Impact Academy transfers from the retention equation, then 93% 
of certified staff will return for the 21-22 SY.  Only one classified employee out of 17 will not return for FY22 due to 
a resignation (94% retention rate).      
Important trends, patterns, and implications for our work for FY22:   
The unique challenges of the 2020-2021 school year caused us to pause in some areas (e.g. PBIS, accurate 
attendance tracking of School Choice students, students living out of attendance zone, hosting festivities and 
events, etc.) and have a laser like focus in other areas (e.g. clear and ongoing communication with families, safety 
and health, connecting families with resources such as hotspots and other technology, weekly Care Team meeting 
to identify student and family needs, etc. ).  TRE’s goal is to return our focus back to PBIS initiatives and being 
approaching and available to parents in a face to face format, while simultaneously adhering to any safety and 
health guidelines provided by the District, CDC, and DPH.  We will need to analyze new data, to include student 
attendance data, once it becomes available since Hybrid prevented us from being able to track student attendance 
with fidelity at the beginning of the year.     

 

 

PART 4:  Writing SMART Goals 

● All schools should write three achievement goals based on the results of your Data Analysis. 

● Goals should be written to reflect the percentage of students at the proficient and distinguished levels. 

● Make sure goals are Specific, Measurable, Actionable, Reasonable, and Time-bound 
● GUIDING QUESTIONS:  

a. Is the goal specific, measurable, actionable, reasonable, and time bound? 
b. Is the goal linked to student outcomes? 
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● Examples: 

o Increase the percentage of students in grades ___ through ___ scoring proficient and above on 

the 2022 Georgia Milestones End-of-Grade assessment in English Language Arts from ___ to 

____. 

o Increase the percentage of students in grades ___ through ___ scoring proficient and above on 

the 2022 Georgia Milestones End-of-Grade assessment in Mathematics from ___ to ____. 

o Increase the percentage of students reading on or above grade level in __ grade from ___ to 

___, in ___ grade from ___ to ___, and ____ grade from ___ to ___. 

o Increase the percentage of subgroups meeting CCRPI performance targets from ___ to ____. 

o Increase the percentage of ___ students (subgroup) scoring proficient or above on the 2022 

Georgia Milestones End-of-Grade assessment in ____ from ___ to ____. 

o Increase the percentage of students with a student growth percentile of 41-99 from ___ to 

____. 

o Increase the climate star rating from ___ to ___. 

Student Performance Goal #1:  Reading/ELA Goal 

 

Lower Grades: By May 2022, Timber Ridge Elementary will increase the percentage of students reading 

on or above grade level in kindergarten from August baseline to 80%, in first grade from 63% to 80%, and 

second grade from 56% to 80%. (Note, this is looking at student cohort data rather than grade level data). 

 

Upper Grades: By May 2022, Timber Ridge Elementary will increase the percentage of students in 

grades third through fifth grade scoring proficient and above on the 2022 Georgia Milestones End-of-

Grade assessment in English Language Arts from 46% to 60%.  

   

Student Performance Goal #2: Math Goal 

 

By May 2022, Timber Ridge Elementary will increase the percentage of students in grades third through 

fifth scoring proficient and above on the 2022 Georgia Milestones End-of-Grade assessment in 

Mathematics from 44% to 60%. 

 

Student Performance Goal #3:  Culture/Climate Goal 

 

By May 2022, Timber Ridge Elementary will increase the climate star rating from 94.6 (four stars) to 99.6 (five 

stars) as defined by the 2020 CCRPI School Climate Star Rating.   

 

 

 

 

PART 5:  Prioritization of Identified Needs and Desired Outcomes 

● Based on the results of your CNA and data analysis, identify your school’s overarching priorities.   

● Now determine a problem of practice related to each priority. 



 

15 | Page 
 

 

o What system or process is not currently working or is missing? 

o Focus on adult processes and behavior currently hindering desired outcomes 

o Focus on high leverage, mission critical work that will accelerate achieving goals 

● Desired outcomes should describe the adult behavior change in a measurable manner to promote 

accountability (actions can be easily observed and progress monitored) 

● If the desired outcome is achieved, it will advance the school toward student achievement goals (but 

the desired outcome is not articulated as a student achievement goal) 

● QUICK CHECK:  

a. Did our team identify and address strengths and challenges? 

b. Did our team establish and prioritize overarching priorities based on the identified trends and patterns? 
c. What specific data supports the identification of the overarching priorities?  

 
Prioritized Needs & Problem of Practice 

What are the problems of practice that must be 

addressed in order to reach our goals? 

Desired Outcomes 

What will be different when the problem of practice is 

effectively addressed? 

 

 

 

 

 

 

 

 

 

 

 

 

 

PART 6:  Root Cause Analysis 

● Conduct a root cause analysis using the 5-Why Protocol for each of your overarching priorities. 

● The root cause analysis should be centered on identifying systemic challenges, adult 

behavior/processes that are contributing to the current state against the desired state. 

● The root cause analysis should solve for the deepest underlying causes that if resolved, would result 

in significant improvement within the problem of practice. 

● QUICK CHECK:  

d. What root cause analysis process was used? 

e. Is there proof that this specific root cause exists? (i.e., concrete, measurable and/or more than two data 

elements that provide evidence)  

f. How does the root cause link to student outcomes? 

g. Is the root cause the best explanation for the stated effect and no other alternative explanations exist that fit 

better?  

h. If the root cause were eliminated, would the problem be solved? 

Problem of Practice #1: 

State your problem here. 
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Why is this a problem? 

 

Why…(answer to question above)? 

 

Why…(answer to question above)? 

 

Why…(answer to question above)? 

 

Why…(answer to question above)? 

 

 
Problem of Practice #2: 

State your problem here. 

Why is this a problem? 

 

Why…(answer to question above)? 

 

Why…(answer to question above)? 

 

Why…(answer to question above)? 

 

Why…(answer to question above)? 

 

 
Problem of Practice #3: 

State your problem here. 

Why is this a problem? 

 

Why…(answer to question above)? 

 

Why…(answer to question above)? 

 

Why…(answer to question above)? 

 

Why…(answer to question above)? 

 

 

 

 

PART 7:  Creating 90-day Action Plans 

● Each school will complete a 90-day plan outlining the actions they will take to address the problem of 

practice and reach the desired outcome. 

● Effective action steps should be observable/measurable and produce evidence of completion. 

● Effective action steps should be bite-sized and executed within a 2-4 week period of time. 
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● Effective action steps should be high leverage and have a direct impact on the root cause and desired 

outcome for the identified problem of practice. 

 

 

 

PART 8:  Title I Requirements and Planning Budget 

● Federal funding option selected is traditional funding (all Federal funds budgeted separately)  

● Factors used by the district to identify students in poverty:  Free/Reduced meal applications 

 
 

SCHOOLWIDE COMPONENTS 

1. Comprehensive Needs Assessment: Sec. 1114(b)(6) 

a. is based on a comprehensive needs assessment of the entire school that takes into account information on the academic 

achievement of children in relation to the challenging State academic standards, particularly the needs of those children 

who are failing, or are at-risk of failing, to meet the challenging State academic standards and any other factors as 

determined by the local educational agency; 

Response: 

Areas of concern were also found in survey and school climate data, achievement data, and demographic data. 

 

 

 

 

 

 

 

 

 

2. Schoolwide Reform Strategies that: Sec. 1114(b)(7)(A)(i-iii) 

a. The school will be implementing to address school needs, including a description of how such strategies will: 

i.   provide opportunities for all children, including each of the subgroups of students (economically disadvantage 

students, students from major racial and ethnic groups, children with disabilities and English learners [Sec 

1111(c)(2)]) to meet the challenging State academic standards; 

Response: 
● Economically disadvantaged (ED) students may experience a lack of opportunities or exposure to a variety of outside 

learning opportunities.  At ____, _____% of the student population are economically disadvantaged. 

● Students with limited English proficiency often require instructional modifications to effectively have access to the 

curriculum to gain understanding.  ___% of the student population at _____ are students with limited English 

proficiency. 

● Students with disabilities have individualized educational plans to support the most appropriate instructional 

strategies to utilize instructional modifications necessary to address their learning strengths and weaknesses.  

Students with disabilities make up ___ % of our student body. 



 

18 | Page 
 

 

ii.   use methods and instructional strategies that strengthen the academic program in the school, increase the amount and 

quality of learning time, and help provide an enriched and accelerated curriculum, which may include programs, 

activities, and courses necessary to provide a well-rounded education; 

● Describe opportunities for enrichment and acceleration such as tutoring (before, during, after school), summer 

school, fall and winter break programs, reduced class size teacher, etc. Include a description of any special 

program or strategy used to provide support to students (READ 180, EIP, LLI Kits, Focused Reading, etc.) 

funded by Title I AND how data is collected to determine effectiveness.  Also list interventions provided via Title 

I funds (programs, strategies, activities, software, staff, etc.). 

 

 

 

Response: 

iii.    address the needs of all children in the school, but particularly the needs of those at risk of not meeting the 

challenging State academic standards, through activities which may include—  (Respond to all that are applicable) 

a. counseling, school-based mental health programs, specialized instructional support services, mentoring services, 

and other strategies to improve students’ skills outside the academic subject areas; 

- Examples may include Foster Care Program, Education of Migratory Children, Programs for Neglected 

or Delinquent Children 

 

Response: 

b.  preparation for and awareness of opportunities for postsecondary education and the 

workforce, which may include career and technical education programs and broadening 

secondary school students’ access to coursework to earn postsecondary credit while still in high school (such as 

Advanced Placement, International Baccalaureate, dual or concurrent enrollment, or early college high schools, 

Academy of Advanced Studies, CTAE); 

Response:  HIGH SCHOOLS ONLY 
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c.  implementation of a schoolwide tiered model to prevent and address problem 

behavior, and early intervening services, coordinated with similar activities and services carried out under the 

Individuals with Disabilities Education Act (20 U.S.C. 1400 et seq.); 

- Examples include PBIS 

Response: 

 

 

 

 

 

 

 

 

d.  professional development and other activities for teachers, paraprofessionals, and other school personnel to 

improve instruction and use of data from academic assessments, and to recruit and retain effective teachers, 

particularly in high need subjects; 

Response: 

 

 

 

 

 

 

 

 

 

e. strategies for assisting preschool children in the transition from early childhood education. 

 

 

 

 

   

Response:  ELEMENTARY SCHOOLS ONLY 

 

 

 

 

3.   Schoolwide Plan Development:  Sec. 1114(b)(1-5) 
a.  is developed during a 1-year period, unless— the school is operating a schoolwide program on 

the day before the date of the enactment of the Every Student Succeeds Act, in which case such school may continue to 

operate such program, but shall develop amendments to its existing plan during the first year of assistance after that date 

to reflect the provisions of this section; 
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Response:  

The school was operating a school-wide program on the day before the date of the Every Student Succeeds Act.  The following 

timeline was used in the development of the Title I plan: 

● Comprehensive Needs Assessment Staff Survey – Complete by May 1 

● Utilize CSIP Handbook to collect and analyze data and determine root causes – Complete by June 1 

● CSIP Planning Guide and Title 1 Preliminary Budget Draft #1- Due June 1 – Assistant Superintendent will provide 

ongoing feedback as edits are made and submitted 

● 90-Day Action Plan Draft – Due June 30 

● Final Draft of CSIP Planning Guide, 90-Day Action Plan, and Title I Approval - Due July 15 

● CSIP Share Out- During pre-planning week schools are expected to have CSIPs finalized and shared with school staff to 

contextualize the focus of your school’s work for the upcoming year. 

 

 

 

 

 

 

 

 

 

 

 

 

b.  is developed with the involvement of parents and other members of the community to be served 

and individuals who will carry out such plan, including teachers, principals, other school leaders, paraprofessionals 

present in the school, administrators (including administrators of programs described in other parts of this title), the local 

educational agency, to the extent feasible, tribes and tribal organizations present in the community, and, if appropriate, 

specialized instructional support personnel, technical assistance providers, school staff, if the plan relates to a secondary 

school, students, and other individuals determined by the school; 
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Response: 

We have developed our schoolwide plan with the participation of individuals who will carry out the comprehensive school 

improvement plan school-wide. Participants met as the School Improvement Team and discussed goals and strategies for the 2019-

2020 school year. Next, the Team shared the proposed goals and strategies with grade level and department chairs. Finally, the 

Team shared with teachers, staff, parents, and the community and revised the Comprehensive Needs Assessment accordingly.  

The Team reflected on various data instruments that detailed the subject and skill areas being taught in order to make decisions 

about the direction and focus of instruction. We utilized past and present data related to the state mandated assessment, Georgia 

Milestone Assessment System (GMAS). 

 

The following personnel, parents, and community stakeholders were involved in the development of the Title I Plan: 

School-based Team Member Position/Role Name 

Team Member 1   

Team Member 2   

Team Member 3   

Team Member 4   

Team Member 5   

Team Member 6   

Team Member 7   

Team Member 8   

   

Community Stakeholder   

Stakeholder Member 1   

Stakeholder Member 2   

Stakeholder Member 3   

Stakeholder Member 4   

Stakeholder Member 5   
 

c.  remains in effect for the duration of the school’s participation under this part, except that the plan and its 

implementation shall be regularly monitored and revised as necessary based on student needs to ensure that all 

students are provided opportunities to meet the challenging State academic standards; 
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Response: 

The plan will remain in effect for the duration of the school’s participation under this part, except that the plan and its 

implementation shall be regularly monitored and revised as necessary. 

 

d.  is available to the local educational agency, parents, and the public, and the information contained in such plan shall 

be in an understandable and uniform format and, to the extent practicable, provided in a language that the parents 

can understand. 

Response: 

A copy of the entire Title I Plan is on file in the Title I district office.  In the school building, a copy is available in the front 

office and in the Parent Engagement Room.  Additionally, a link to the Title I Plan is included on the school’s website. 

4.   ESSA Requirements to Include in your Schoolwide Plan 

a.  Define how your interventions are evidence-based; or other effective strategies to improve student achievement. Sec. 

1111(d)(B) 

 

Response: 

See evidence-based interventions/strategies on the Title I Planning Budget. 

b.  Describe how the school will use and implement effective parent and family engagement strategies under Section 

1116, Sec. 1112(b)(7), and Sec. 1112(e)(3)(C) for parents of English Learners.   

Response: 

c.  If a middle or high school, describe how the school will implement strategies to facilitate effective transitions for 

students from middle grades to high school and from high school to postsecondary education including, if 

applicable— 

i.   through coordination with institutions of higher education, employers, and other local 

partners; and 

ii.    through increased student access to early college high school or dual or concurrent enrollment opportunities, or 

career counseling to identify student interests and skills. Sec. 

1112(b)(10) 

Response: 
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